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CHAPTER I 
THE PURPOSE OF THE STUDY 
The purpose of this study is to examine the practices of 
school departments in certain larger cities in the United 
States to determine common procedures, and also unique pro-
cedures, in the home teaching of physically handicapped chil-
dren. 
Justification 
Much has been written about the education of the physi-
cally handicapped in the regular classroom or in specially con-
structed rooms and schools. However, there remains a group 
not include4 generally in the literature. Work has been done 
for some years with physically handicapped children in their 
homes or at hospital bedside, but little has been written 
about this group specifically. Certain areas that have not 
been studied particularly include the prevalence of home 
teaching, types of cases accepted, specific training of teach-
ers for this work, time allotment per pupil, standards for 
promotion and graduation, and so forth. 
Handicapped children are certainly entitled to at least 
the same educational opportunities as non-handicapped children 
for they may be more dependent upon specific school-type 
- 1 -
2 
learnings since their vicarious learnings are more restricted. 
It is hoped that this study will bring together data that will 
be of value to people working in the field of the physically 
handicapped. 
Scope 
This study is a survey of 98 cities in the United States 
having a population of 50,000 to 100,000 according to the 1940 
federal census. A questionnaire was devised and sent to 105 
cities asking for information concerning the home teaching 
program. Facts were obtained as to number of home pupils, 
qualifications for home pupils, types of handicaps, grades and 
subjects taught, time allotment, bases for promotion and gradu-
ation, vocational guidance, qualifications of teachers, teacher 
load, pay scale, organization and supervision of teachers, and 
other related questions. 
Delimitation 
For the purposes of this study the term physically handi-
capped child is interpreted to mean a child who is crippled or 
who is 11delicate 11 ; in other words, any child whose physical 
condition does not permit his attendance at a regular school 
or classroom. Both permanently and temporarily handicapped 
children are included. A permanently handicapped child is one 
who will probably never attend regular school. A temporarily 
handicapped child is one who may be unable to attend school 
for varying periods of time, from a few weeks to several years. 
3 
Excluded from the study are the blind and partially sight-
ed, the deaf and hard-of-hearing, those with speech defects, 
and the mentally retarded except where such handicaps appear 
in conjunction with other physical handicaps. 
This study will be concerned primarily with the teaching 
of physically handicapped children in their homes or at the 
bedside in hospitals, excluding classroom-type instruction. 
In the literature such teaching is referred to variously as 
home instruction, teaching of the homebound, bedside teaching. 
Recapitulation 
This survey will reveal what provision is made in certain 
larger cities in the United States for education of temporarily 
and permanently handicapped children; how such education is 
planned and carried out by city school systems. 
~-·-·-=-=·-==li=-==-=-=c=..=-=-=-=-=-=·-==-=-=-===·-=-===-=-=-=-===-==-=-=-=-======ll-=-·=====1 
CHAPTER II 
REVIEW OF RESEARCH 
A majority of the writing in the field of physically 
handicapped children has been limited to provision for such 
children in specially equipped classrooms or in regular class-
rooms. Few references are made to home teaching in the litera-
ture, usually with only casual mention of such programs. 
Legal Aspects of Home Instruction 
Most states have laws making provisions for the educa-
tion of physically handicapped children. Forty-one states, 
according to 1948 figures, 1 call for special educational 
facilities for physically handicapped in the several states. 
The law is mandatory in five states, permissive in 21 states, 
and the law is operative permissively with certain restric-
2 
tions in seven other states. 
Age of Pupils. It has been noted that changes in the 
education laws have tended to widen age limits for physically 
handicapped children to receive instruction. The lowest age 
1Elise H. Martens . State Legislation for Education of 
Exceptional Children, Federal Se curi ty Agency and United States 
Office of Education, Government Printing Office, Washington, 
D. C. , 1949, p. 3 
2 
Ibid., pp . 23-32 
- 4 -
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limit specified is three years in_ Illinois and Florida with 
certain types of handicaps specified. The upper age limit is 
frequently 20 or 21 years with Michigan allowing special edu-
cation up to 25 years for physically handicapped. 
Home- or Hospital-Teaching Specified. A.side from pro-
vision for special classes or schools for the physically 
handicapped (with which this study is not concerned), 24 states 
specify home instruction is to be given; 16 states specify 
hospital instruction. Other state laws may be broadly inter-
preted to include either or both services. 
Teacher Qualifications. Most state laws specify that a 
teacher of homebound shall be a certified teacher. Several 
state laws mention de~irability of special training for teach-
ers of physically handicapped but few provide means or stand-
ards for such training . 
Financial Aid. Financial subsidies have been granted fron 
several sources to aid in the education of physically handi-
capped children. The federal government provided aid to 
states in carrying out their several programs. 1 Certain pri-
vate agencies such as the National Society for Crippled Chil-
dren and Adults have provided help in some areas. Financial 
aid has been provided by a large number of states to facilitate 
1Subcommittee of the Committee on Labor, House of Repre-
sentatives. Laws Relating to the Physicall§ Handicapped to 
November 15, 1945, Seventy-Ninth Congress, econd Session, 
United States Government Printing Office, Washington, D. c., 
1946, p. 6 
•=======~==-~=~=-~~----=-==-=-===-===-=-======================================~===-=-~== 
the program of local communities. State laws of Colorado, 
Michigan, Wyoming specify total reimbursement for cost of 
rate per pupil, some according to a complicated formula. 
Types of Handicapped 
6 
Writers are fairly well agreed on the types of physically 
handicapped children to be aided (either by special classroom 
provisions or by home instruction). The nomenclature may 
vary but investigation shows that the same types or children 
are being planned for in the programs or various communities. 
By some, the word 11 crippled 11 is interpreted to mean a person 
physically handicapped. Other writers prefer to use the more 
specific terms, orthopedic and delicate. Occasionally the 
epileptic make up a third group. A White House Conference on 
1 
Child Health and Protection gives a thorough and clear defi-
nition or a "crippled child 11 including in the classification 
all groups normally considered as physically handicapped. 
Also included in the term physically handicapped are the 
speech defective, hard-of-hearing, blind. These latter three 
I groups are excluded from consideration in this study because I 
they are not a part of the home teaching program except in a II 
l Vfhite House Conference on Child Health and Protectionjl 
Special Education: The Handicapped and the Gifted, Century 
=-=-- _____ -~_:>31-P~n~! _ ~E!w Yo~_k, _ ~93~ . _ __ _ .. -=~ 
---------=*===--==-~=-=-~-=-=-==========--=-=~-====================================== 
few cases where there are multiple handicaps. 
1 
7 
A recent yearbook uses slightly different classification: 
orthopedically handicapped and cardiopathic as one group, and 
in the other major class are included the epileptic, tuber-
cular, and glandular disorders . . The trend, however, in termi-
nology seems to be toward increased use of the term 11physicall 
handicapped" to refer to the entire field. The field may then 
be subdivided into the classifications of orthopedic and deli-
cate, since these two groups can be interpreted to include all 
of those children needing home teaching or special provision 
in the classroom. 
Organization and Operation of Home Instruction 
References giving helpful information about the operation 
of home teaching, subjects included, supervision necessary, 
2 
etc. are sparse. Brief mention is made by Barbour of the 
program in San Diego, California. 3 i Nutterville, in telling of 
the program in Butte, Montana, 
,, 
states a minimum requirement of 11 
per teacher was 15 to 19 pupils. one month's absence. Case load 
1 . I The Forty-Ninth Yearbook of the National Soc1ety for the I 
Study of Education. Part II, The Education of Exceptional 
Children, Nelson B. Henry, Editor, University of Chicago Press, 
Chicago, 1950, pp. 194-197, pp. 218-236 
2Richmond Barbour. "Education for the Unusual Ones," 
American School Board Journal, 114:23-5, February, 1947 
3
catherine Nutterville. "Custom-Made Education," School 
Executive, 63:29-31, December, 1943 
-=~-==-~=--=It·=-=--=-=-=- - -=== 
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The author's comment on the heavy caseload was that, "It was 
recognized that better work could have been done with fewer 
cases but the demand was so great that it was impossible to 
1 
reduce the load." Young tells of experiences of one teacher, 
written in an interesting personal manner. But none is a 
scientific study. 
School publication 
2
11 Administration. The Widener Memorial 
suggests the need for a unit set up from a central office. 
Their suggestion is that a supervisor should be appointed for 
every 20 teachers. The homebound child should be visited oc-
casionally by principal, sup ervisors and superintendent to 
3 4 
make him feel a part of the school, says Boyles . Nardo 
mentions the need for keeping duplicate records of a child's 
educational progress at the public school he would normally 
attend. Need for more detailed records than for the normal 
child is stressed by Heck. 5 
-
1w. Edward Young. "How One Visiting Teacher Meets the 
Needs of Handicapped children," American School Board Journal, 
116:44, March, 1948 
2
widener Memorial School. Services t o the Orthopedically 
Handicapped, Walther Printing House, Philadelphia, 1942, p . 62 
3 Iva Field Boyles: "Hospital Classes and Homebound In-
struction in Illinois," Journal of' Exceptional Children, 14: 
79-80, 96, December, 1947 
4Gaetano Nardo. "Introducing the Home Teacher, 11 High 
Points, 31:75-80, March, 1949 
5 Arch 0. Heck. "General Problems of Philosophy and 
Administration in the Education of Exceptional Children," 
Review of Educational Researuh, 14:201-208, June, 1944 
I 
9 
1 
Teachers. Frampton and Rowell mention the six day week 
a nd six hour day taught by the home teachers. More recent 
2 
literature shows this situation has been improved since 1945 
giving the home teacher a five day week and equal status with 
3 
the classroom teacher. Boyles explains the difficulty of 
requiring special training of teachers, since she 11 is on a 
temporary basis, has short hours and comparatively low salary.' 
Most communities desire teachers with special training . In a I 
study of 20 large cities it was found that with a general shor -
age of teachers, there was also a particular shortage of teach 
ers with any special training in working with the handicapped. 
Orlea ns and Finkelstein4 mention that in New York City alone 
in 1949 there were 121 vacancies for teachers of the homebound 
out of 227 positions available in the field. 
5 
Nardo, while admitting the desirability of special 
training , gives these qualifications: 
The teacher of the homebound must be simultaneously 
alert, well-informed, friendly and understanding. He 
1Merle E. Frampton, Hugh Grant Rowell. Education of the 
Handicapped, Vol. II, Problems, World Book Company, Yonker~ 
on-Hudson, 1940, p. 45 
2 G. Nardo, Q£• cit. 
32£. cit. 
4 Jacob S. Orleans, s. Finkelstein. "Practices and Prob-
lems in Recruiting Teachers of the Handicapped in Large 
Cities," Journal of Teacher Education, 1:37-9, March, 1950 
5 2£. cit. 
---------- ~--=--==---= 
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must know when to smile, when to commiserate, when 
to be stern, when to urge on to higher goals. Train-
ing for this is essential, but a pleasing personality, 
patience and an interest in working with the crippled 
child a re prerequisite for success. 
Time Allotment per Pupil. Ma ny writers recognize the 
hand icap of the limited time which may be s p ent with each 
1 pupil. Frampton and Rowell emp h a size this. In New York 
City, 2 3 one-and-one-half hour lesson s are g iven per week per 
pup il. In some Illinois p rograms 3 one hour per day for five 
days a week is the usual time allotment. In at least one 
4 
state, Massachusetts, a minimum of 2 one hour periods per 
week per pupil is set by law. 
To overcome the limited time allotment per pupil and to 
i mprove instruction, some communities have put in operation 
the two-way telephone system. Detzer5 does a good job of 
explaining this type of instruction. Dr. Stein, orig inator 
of the idea says "We have never had a failure from the fourth 
grade up. 11 The two-way telephone op erates much lik e the so-
called inter-com system used by busin ess establishments. Its 
advantage is that the child hears all of the classroom dis-
cussion and can take part by switch ing the controls. For many 
1QE. cit., p. 29 
2G. Nardo, ££· cit. 
3I. F. Boyles, ££· cit., p. 80 
4 
Commonwealth of Massachusetts. General Laws, Chapter 
71, Section 46A 
5Karl Detzer. 11Wired for School , " Parents Magazine , 
25:42, 64 , May, 1950 
11 
communities the cost would be too great to permit use of this 
method, however, as the cost per pupil was over $ 100 per month 
including the school and home set-up, without reckoning the 
cost of installation which is considerably higher. 
New York's 11School of the Air" 1 functions as a supplement 
to home teaching. It is in operation five - days and two evenin 
a week, using the local radio as a medium. 
Delaware provides some instruction during the summer 
months 2 when there is a prospect of the child's returning to 
school in the fall. 
Curriculum. Bentley3 gives four factors to be considered 
in planning the curriculum: (1) scholastic factors, (2) 
remedial features (aimed at improving physical condition of 
the child), (3) semi-vocational activities, and (4) social 
development. Frampton and Rowell, 4 and Nardo5 in ·explaining 
the work in New York City both mention the importance of 
diagnostic testing and a resulting individualized program for 
l 
:News and Notes. "Homebound Pupils Listen to Lessons,u 
Journal of Exceptional Children, 17:82, December, 1950 
2Frank V. Powell, J. E. Wallace Wallin. 11 New Developments 
in the States: Wisconsin and Delaware," Journal of Exceptional 
Children, 10:151-153, March, 1944 
3 John Edward Bentley. Problem Children, W. W. Norton and 
Company, New York, 1936, p. 30 
4 
.9.£. cit • ' p • 45 
52£. cit., p. 78 
--~ ~ - .-=1. il========-===~====~c-========== 
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each child. Linck, Shover and Jacobs 1 say 
Special remedial programs in the basic skills 
are necessary with the orthopedically handicapped 
and cardiopathic, because of frequent interruptions 
in school attendance caused by absence for medical 
care and by difficulties many experience in gaining 
and maintaining necessary motor controls. 
2 
Mackie stresses the importance of flexibility in the 
12 
curriculum plans. However, the. curriculum should include as 
much as is possible of the curriculum of the school for normal ' 
3 4 
children. In this respect Nardo and Wallin both advise use 
of textbooks from the school where the child is enrolled, so 
that wherein possible the courses will be similar to that of 
5 
the classroom. Nardo points out that the physically handi-
capped child needs to be able to read well, to deduce the 
main idea and to grasp the supplementary details since much of 
his (the child's) work must be prepared without benefit of 
classroom aids. 
Kelly6 says 11 the curriculum must be unified and be the 
1The Forty-Ninth Yearbook of the National Society for the 
Study of Education, ££· cit., p. 210 
2Romaine P. 1~ckie. Crippled Children in School, Federal 
Security Agency and United States Office of Education, Govern-
ment Printing Office, Washington, D. C., 1948, p. 12 
3 . 
.QE.• Clt., P• 78 
4 F. V. Po.well, J. E. W. Wallin, QE• cit., p. 153 
5 
.Q£. cit. , p. 79 I 
6Elizabeth M. 
Children, 11 Journal 
February, 1948 
Kelly. "Curriculum Planning for Exceptional ~ 
of Exceptional Children, 14:130-133, 152, 
==-··=----~:------~ 
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13 
safeguard, through its unitary functioning, of the mental 
health and the final vocational choice of those of this classi 
fication. 11 
Workers in the field of the physically handicapped are 
a greed that in addition to tool subjects, some vocational 
1 
training is essential. Boyles and others mention the impor-
tance of developing hobbies, particularly with the permanently 
homebound child, stating that "any program that helps the 
homebound child to use his time constructively is a vocational 
gain in that he then requires less care and attention by those 
on whom he is dependent." 
Vocational Training. As was stated previously, one of 
the important factors in planning the curriculum for physicall 
handicapped children is vocational training. After a study 
2 
made in 1939-1942 Mackie commented that very little was done 
to meet the vocational problems of crippled children. As one 
of three objectives for education of physically handicapped, 
3 
Florence Kerr cites "-vocational training in line with ex-
pected physical progress." Ways and means of providing voca-
tional training are given by Finch and Yowell in the yearbook 
1 
.2£• cit., p. 96 
2R. P. Mackie. Crippled Childre£ in American Education 
1939-1942, Columbia University, Contributions to Education No. 
913, Columbia University Press, New York, 1945 
3Florence Kerr. "Educational Aids to Handicapped Chil-
dren,11 School and Societ.x, 51:642-646, May 18, 1940 
~==- -- -- --
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14 
of the National Society for the Study of Education . 1 The 
importance of using the available private agencies as well as 
the facilities of the local and state educa tional systems is 
2 
stressed by them. Boyles also brings out the possibility of 
cooperation between the home teacher and other agencies in 
carrying out vocational preparation. 
3 
The Widener Memorial School publication lists the eight 
fields most commonly followed in occupations of the ortho-
pedically handicapped. These are office work, personal serv-
ices, trades and industries, professional and semi-professiona 
services, selling, factory work, miscellaneous activities, and 
agriculture. These are listed in order of the frequency with 
which they are chosen by the handicapped. 
Heart-handicapped and other delicate pupils are somewhat 
differently limited in their choice of vocations but with 
4 
guidance Dr. Wedum points out that many occupations may be 
found that are suitable. 
5 
Lee mentions the need for a follow-up of crippled chil-
dren after they have completed their formal education. 
l.Q.E. cit., pp. 94-101 
2 
.2£· cit . 
3 
£!.·' 54 .2£· p. 
4Bernice G. Wedum. "Rheumatic Fever," National Education 
Association Journal, 39:362-363, May, 1950 
5 John J. Lee. 11 The Crippled," Nations Schools, 31:22-23, 
Mar ch, 1943 
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Summary 
Forty-one states have made some provision for the educa-
tion of the physically handicapped child; 24 states specify 
instruction at home, 16 in hospitals. Ages included in the 
programs include from a minimum of 3 years in a few states to 
a maximum of 25 years in at least one state. 
It is desirable that the home teacher be a certified 
teacher. No standards for special training are given in the 
state laws. Many states help to finance the home teaching 
programs; in some states paying the total cost, in others 
paying the excess cost, in other states only the administra-
tive costs. 
Types of handicapped included in the home teaching pro-
gram are the crippled or orthopedic, and the delicate. 
In the literature a minimum absence requirement of one 
month is mentioned. Case load in one community was given as 
from 15 to 19. One writer mentions need for a supervisor for 
every 20 teachers. Others state the need for continued in-
terest on the part of the child's school of enrollment and 
the supervisors. Specially trained teachers are few though 
it is desirable that they have special training. 
Time alloted per pupil varies from two to five hours per 
week, supplemented in some cases by two-way telephone or 
radio. 
16 
In planning the curricu lum attention should be g iven to 
necessary remedial work in addition to covering the usual 
course of study in tool subjects and appreciation subjects. 
Prevocationa l training should be g iven and hobbies developed. 
Ability to read well is perhaps more important to the handi-
capped child than to the physically normal because of his 
increased use of reading in his formal education and in his 
later life if he is permanently handicapped. 
Vocational training may be provided by the home teacher 
to whatever extent possible or by private or public agencies, 
or by all working to gether. 
There is insufficient breadth of material available in 
the literature to warrant drawing conclusions concerning gen-
eral practices in home teaching . Except for ma terial concern-
ing state laws, information was scattered and programs dis-
cussed only in occasional communities. There is need for 
systematic gathering of data so that some general practices 
may be determined. 
CHAPTER III 
PROCEDURES 
In considering an over-all picture of home teaching there 
seemed to be many areas in which further research needed to be 
done. Certain major topics deemed important were the legal 
and statistical aspects of home teaching, the breadth of home 
teaching services, and information about teachers of home 
pupils. 
Building the Questionnaire 
Since little research has been published in any of the 
three areas mentioned except the legal and statistical area, 
it was decided to construct a questionnaire to be sent to 
superintendents of schools to gather helpful information. 
Some studies had been done of work with the physically 
1 handicapped in Massachusetts. So after consideration of 
these previous studies it was decided a larger area of inquiry 
would be of greater value. In order to obtain a cross-section 
of the population, this study was limited to those cities in 
1H. P. Shea. The Homebound Physically Handicapped Child 
and Business Education, M.A. Service Paper, Boston University 
Graduate School, 1945 
Agnes C. Burns. History of the Treatment of Crippled 
Children in Massachusetts, Ed.M-.-Thesis, Boston University 
School of~ducation, 1935 
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the United States with a population of between 50,000 and 
100,000 according to the 1940 U.S. census. 
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The questionnaire was built around the three major topics 
already mentioned. Under the first major topic, Legal and 
Statistical Aspects, the questions were concerned with the 
following : (1.) whether or not a city had home teaching, (2) 
if a city had home teaching, whether it ' was provided for by 
state law or otherwise; (3) minimum absence requirements for 
home teaching ; (4) statistical information concerning total 
cases for 1948 -1949; (5) total school population for the same 
year (in order to fi gure percentag e of home pupils in total 
school picture). 
The second section, Breadth of Home Teaching Services, 
beg an with a listing of 16 handicaps commonly mentioned in 
the literature. The first fourteen were included because of 
their applicability to most communities. Numbers 15 and 16 
dealing with the blind and the hard of hearing and deaf were 
included as control items in order to ex clude from the study 
these two groups which are g enerally not included in considera 
tion of physically handicapped as provided for under the home 
teaching program. Spaces were provid ed for writing in other 
handicaps. Respondents were asked to indicate the nmnber of 
cases in each categ ory and to check other types of cases which 
would be acceptable. The next question inquired about classes 
for physically handicapped which mi ght supplement the work of 
19 
the home teacher. 
The next sub-section concerned the limits of home teach- I 
ing . ~uestions asked included: (1) grades covered by the home 
1
, 
teaching program; (2) number of hours of instruction per week 
per pupil; (3) standards used as a basis for promotion. A j 
check list was provided f or respondents to indicate the sub- j 
jects taught in grades 1 to 3, 4 to 6, and 7 to 9. Another 
group of questions concerned high school pupils. Inquiries 
were made as to (1) courses available to home pupils, (2) 
wh ether high school dip lomas are granted, (3) standards used 
as a basis for granting diplomas, and (4) whether educational 
counseling is available and by whom it is done. 
The section on Teachers of Home Pupils was considered 
most important. It included requests for (1) number of full-
and part-time teachers, (2) the rang e of grades taught by one 
teacher, (3) whether classroom-teacher plan is used whereby 
the child's regular teacher tutors her own pupil, (4) how 
high school teaching is distributed, (5) salary scale for home 
teacher as compared with classroom teacher, (6) special train-
ing required, if any, (7) the deg rees held by home teachers 
and from what university. It was hoped this would indicate 
the specialized professional training. Another question ask ed 
the title of the supervisor of home teaching . 
A final section, at first included primarily to satisfy 
certain personal problems of the writer, was found to contain 
I 
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information of value to other people interested in teaching 
atypical children. This section was titled Special Services 
to Physically Handicapped. It inquired about transportation 
of physically handicapped children to school by special bus 
or to hospitals or clinics, use of two-way telephone system , 
special parent-teacher associations for parents of physically 
handicapped, parties and entertainment provided for home 
pupils, newspaper for home pupils. 
After much rewriting and reorganizing the questionnaire 
seemed to be in fairly good shape. 
Tryout of the ~uestionnaire 
Since other opinions were desired as to the suitability 
of the questionnaire, and as to the clarity of questions 
asked, a group of five educators, all in work more or less 
concerned with physically handicapped children were asked to 
answer the questions and were requested to comment 'on any 
ambiguity or need for improvement. Of the five people con-
tacted, four returned the questionnaire and graciously com-
mented on the instrument. These people who so kindly coop-
erated were 
Miss Roberta Kellogg , Educational CQQsultant, Brockton 
School Department, Brockton, :Massachusetts 
Miss Helen T. Sullivan, Supervisor of Special Classes, 
Fall River School Department, Fall River, Massachusetts 
Miss Ruth B • .Maynard, Supervisor of Special Education, 
Newton Public Schools, Newton, Massachusetts 
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Miss Alice L. Halligan, Director of Guidance, Placement 
and Adult Education, Springfield School Department, Spring-
field, Massachusetts 
~uestionnaire in Final F'orm 
After observing the way the questions were answered on 
the trial questionnaires, certain changes were made whi ch it 
seemed would improve the instrument. In particular, the sys-
tem of numbering the questions was chang ed to emphasize the 
importance of some questions. ~uestion 4 in the original 
questionnaire was omitted as being of less importance to the 
original plan of investigat ion. The questionnaires were then 
prin ted and sent with a covering letter (see Appendix) to the 
105 communities selected. About six weeks later a follow-up 
letter and another copy of the questionnaire was. serit to 
those superintendents who had not replied to the first letter. 
The school superintendents and other school officials 
were g enerally most cooperative. Of the 105 cities contac ted 
99 replied. This meant a return of 94.3 per cent. ' Since the 
averag e return on questionnaires is in the nei ghborhood of 
50 per cent, the high percentage of responses would seem/ to 
indicate a great interest in the problem presented. With one 
exception all of those replying answered the questionnaire 
and several sent additional information which was helpful. 
=-==-=-=-~-='!== 
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Handling of Results 
Two methods were used in handling the results. First the 
replies on the questionnaires were recorded item by item, and 
all facts of significance were tabulated. Second, certain 
comparison and percentage tables were set up to show signifi-
cant relationships between items. Chapter IV will comment on 
these tables under the four sub-divisions of the study. 
After this had been completed, a summary of the significant 
facts was made and certain conclusions drawn. 
Analysis of Replies 
Two studies were made to determine the reliability of 
the re p lies received on the questionnaires. First, a split-
half reliab ility check was made, and second, the per cent of 
rep lies to each question was figured. 
Reliability of the Instrument. The objectiveness of 
replies would indicate that the instrument should be reliable 
if the questions are well-worded. In order to check the re-
liability of the questionnaire a split-half reliability was 
done on question 1 with all 98 cooperating respondents. Re-
plies were nmnbered in the order received, then split into 
odds and evens. Using only the questionnaires v~~ere home 
teaching was in operation (75) a split-half reliability was 
conducted using questions 10, 15, and 16. 
Table I shows a reasonable reliability. In fact,,it 
provides more positive evidence of reliability tha n chance I I 
~,r= 
I 
I 
I 
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TABLE I 
SPLIT-HALF RELIABILI'lTY ON ~UESTION 1 
Reply Odds Evens 
Yes 40 36 
No 9 13 
To tals 49 49 
could possibly indicate . 
In Table II odds and evens on question 10 are identical, 
indicating that the replies were reliable. While questions 
15 and 16 varied a little, the amo~mt of variance is not 
enough to affect the reliability of the replies . 
Per Cent of Replies to Each ~uestion . If a large number 
of respondents fail to answer a question, the tabulation may 
not indicate a true picture of the situation. So, a study 
made of the per cent of respondents who answered each question 
provided a check on the reliability of the study. It was 
found that on seven questions there was a 100 per cent response 
and on thirteen others the response was 96.0 or higher. Ac-
cording to Table III the poorest response was 57.3 per cent on 
question numbered 8. It is possible t h at the way in which 
the question was framed was responsible for its omission, 
since the question was tied up closely with question 7 . The 
second lowest with 78.7 per cent response was question 25, 
I 
r 
Special Services to Home Pupils, which because of its nature 
---
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TABLE II 
SPLIT-HALF RELIABILITY ON QUESTIONS 10, 15, AND 16 
Question Reply Odds Evens 
10 Yes 34 34 
No 4 3 
Totals 38 37 
15 Yes 32 30 
No 5 5 
No policy 1 2 
Totals 38 37 
16 Yes 32 33 
No 6 2 
No reply 0 2 
Totals 38 37 
was not answerable by as many cities. It is significant that 
of the 26 (one contained two parts) questions as ked, 88 per 
cent were answered by more than 90 per cent of those replying. 
=,-,dl==--= 
TABLE III 
PER CENT OF REPLIES TO EACH ~UESTION 
Question 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15a 
15b 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
Per Cent 
100.0 
100.0 
97.3 
100.0 
93.3 
94.7 
94.7 
57.3 
98.7 
100.0 
98.7 
96 . 0 
100.0 
98.7 
96.0 
98.7 
98.7 
98.7 
100.0 
100.0 
97.1 
96 . 0 
98.11 
89.3 
98.7 
78.7 
25 
II 
I 
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CHAPTER IV 
RESULTS OF Q,UESTIONNAIRE 
Legal and Statistical Aspects 
I 
I 
Report of the information obtained from the questionnaires 
will be divided into four sections, divided according to the !I 
plan mentioned in Chapter III. The first part of the ques-
tionnaire was concerned with the legal and statistical in-
formation obtained. Hence this section will consider only 
this particular information. 
Prevalence of Home Teaching. It was interesting to note 
that 71.4 per cent of the communities replying did provide 
home teaching as of June 1949. Three respondents indicated 
that since the specified date home teaching had begun. In 
TABLE IV 
PREVALENCE OF HOME TEACHING 
Frequency fa 
Communities having home teaching 75 
Communities not having home teaching 23 
Communities not responding 7 
71.4 
21.9 
6.7 
------------------------------
Totals 105 100.0 
- 26 -
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another school system a 11 correspondence division" is operated 
for high school students which is not tax-supported and which 
does not grant diplomas. Still another school system with an 
adult population of 66,000 reported that they had so few 
pupils in this classification ( physically handicapped) that 
they have had no need for home teaching. One or two a year 
are sent to a school for crippled children in a nearby city. 
Another city provides special teachers if the child is able 
to attend school or is in an orthopedic hospital . Another 
state, New York, opera tes the home teaching as a state program 
for cases recommended by l.ocal communities. 
Location of Authority for Home Teaching. As stated in a 
previous chapter, most home teaching programs operate as a 
result of state regulations. In some cas e s the law specifies 
the exact types of cases to benefit, in other states the law 
is vague and interpretation depends u p on the will of the 
community. 
TABLE V 
LOCATION OF AUTHORITY FOR HOME TEACHING 
Frequency % 
Governed by state law 73 97.3 
Governed only by local 2 2.7 
regulation 
Totals 75 100.00 
II 
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In states having no state law operative in this field, 
five communities (representing three states) reported no home 
teaching. Two cities reported having home teaching programs 
although there was no state law covering such. Requirements 
of one of the two cities provided home teaching for cases 
"preventing school attendance and where able to profit from 
instruction. 11 One month is the usual minimum absence requi.re-
ment. The other school system governed only by local regula-
tion did not give the basis for selection of cases. 
In sixteen communities where a state law is operative 
(10 states), there was no home teaching. This, however, in-
cludes the three cities mentioned previously as having begun 
programs with the 1949-1950 year. This reduces the number of 
communities to 13 and the number of states involved to 9. 
In all but one of the 9 states the law is permissive and in 
the other state the law becomes mandatory for 10 or more. 
Minimum Absence Requirement for Hon1e Teaching. It is 
customary for each community to have a minimum absence re-
quirement for home teaching, the reason being that a short 
absence involves the home teacher in a tremendous case-.load 
when short absences can be quite adequately handled by the 
classroom teacher sending work home. Table VI explains this 
minimum absence requirement. Although the question was not 
asked whether a doctor's certificate was required, it was 
assumed that this was also a prerequisite. 
-=-=-~--=lr--=--=--=-=-=--,--=='-· 
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TABLE VI 
MINIMUM ABSENCE REQ;UIREMENT FOR HOME TEACHING 
Frequency % 
No minimum 18 24.'7 
Up to one month 12 16.5 
Over 1, up to 2 months 28 38.3 
Over 2, up to 3 months 9 12.3 
4t months 2 2.'7 
5 months 1 1.4 
6 months 2 2.7 
1 year 1 1.4 
Total replying 73 100.0 
No reply 2 
Total '75 
Total Number of Home Pupils. The total number of cases 
varied from one case in two cities to 152 in one city. A 
study of the first group (1-9 pupils) in Table VII showed no 
distinguishing characteristics except in two cities which had 
a long er minimum absence requirement of six months . However, 
a study of the four communities with 100 pupils or over showed 
all four to be California communities, indicating, probably, 
a more adequate coverage is given in that state. Minimum 
absence requirement was one-half month in one city, one and 
one-half months in two, and two months in another. 
Temporary Versus Permanent Pupils. It is helpful to place 
home pupils in classifications of either temporary or permanent 
according to whether education need be specialized for those 
with permanent disabilities. This was the purpose of Table 
30 
TABLE VII 
TOTAL NUMBER OF HOME PUPILS FOR 1948-1949 
Number of' Pupils 
Communities 
Number % 
1 to 9 11 14.7 
10 to 19 24 32.0 
20 to 29 12 16.0 
30 to 39 8 10.7 
40 to 49 5 6.7 
50 to 59 5 6.7 
60 to 69 2 2.7 
70 to 79 1 1.3 
80 to 89 2 2.7 
90 to 99 1 1.3 
100 to 109 1 1.3 
110 to 119 2 2.7 
150 to 159 1 1.3 
Totals 75 100.1 
Median 22.1 
Standard Deviation 3.09 
VIII. Five years was an arbitrary number which seemed through 
practice to differentiate in some measure between these two 
groups. Per cents were used instead of' total number as being 
more comparable. The median indicates a heartening situation 
and points out that education for about 80 per cent should be 
on a basis of' eventual return to regular classes or at least 
to classes for physically handicapped (in lieu of' home teach-
ing). 
Per Cent of' Total School Population Receiving Home Teach- I 
ing. Table I X was compiled to make possible a comparison ~~ 
between total school population and the number receiving 
-=· -=-=--· =.--11-=--- . - -
TABLE VIII 
PER GENT OF HOME PUPILS REMAINING IN 
HOME CLASS FOR FIVE ~~S OR LONGER 
Per Cents Frequency Reported 
0 6 
1- 9 17 
10-19 19 
20-29 9 
30-39 4 
40-49 4 
50-59 5 
60-69 2 
70-79 1 
100 1 
Total 75 
Median 15.8 
Standard Deviation 2.21 
TABLE IX 
PER CENT OF TOTAL SCHOOL POPULATION 
RECEIVING HOME TEACHING 
Per Gents 
.01-.09 
.10-.19 
.20-.29 
.30-.39 
.40-.49 
.50-.59 
.60-.69 
.80-.89 
.90-.99 
Frequency of Cities 
Reporting 
14 
16 
20 
5 
4 
4 
5 
1 
2 
Total 71 
No reply 4 
Total 75 
Median .228 
31 
Standard De.viation 2.20 
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home teaching. This table could be of value for any community I 
interested in obtaining a comparative rating as to the breadth 
of their own program. 
Although other tables could have been compiled from in-
formation received on the questionnaire, Tables IV to IX sum-
marize adequately for the purposes of this study. 
Breadth of Home Teaching Services 
1 Heck says that there is need for a careful nation-wide 
survey of causes of physical handicaps from time to time in 
order to study trends and as an approach to problems or causes 
which may be becoming more frequent. Also a survey of causes 
helps to plan a more adequate curriculum and vocational help. 
Types of Handicaps of Home Pupils. Rheumatic fever was 
the handicap found among home pupils in the largest number of 
communities, with heart disease next in frequency and polio-
myelitis third. Particular items of interest were the fol-
lowing: 11 cities had eases or would accept blind, 10 had 
cases or would accept hard-of-hearing. (In most of the liter-
ature the blind and deaf are considered out of the area of 
home teaching because of the specialized nature of the educa-
tional requirements.) It was also interesting that 39 had 
cases of cerebral palsy in addition to the large number of 
classes that have been started for this type of handicapped 
1 . 
Arch 0. Heck. The Education of Exceptional Children, 
McGraw-Hill Book Company, New York, 1940 
TABLE X 
~PES OF HANDICAPS OF H01ffi PUPILS 1948-1949 
Had 
Type of Handicap Cases 
Rheumatic fever 63 
Heart disease 50 
Poliomyelitis 48 
Cerebral palsy 39 
Osteomyelitis 24 
Bone tuberculosis 21 
Fracture 41 
Other orthopedic 43 
Lung tuberculosis 14 
Asthma 30 
Epilepsy 32 
Chorea 24 
Post-operative or convalescent 28 
Blind 6 
Hard of hearing or deaf 6 
\1Vou1d 
Accept 
1 
13 
9 
12 
20 
16 
12 
7 
8 
9 
12 
12 
21 
5 
4 
Nephritis 17 1 
Muscular atrophy or dystrophy 16 
Psychoneurosis 15 1 
Spina Bifida 13 
Rheumatism and arthritis 19 1 
Infections 8 1 
Encephalitis and meningitis 6 1 
Thyroid disorder 5 
Anemia 4 
Burns 4 
Chronic bronchitis 4 
Colitis 4 
Tumor 4 
Allergy 3 
Bleeder 3 
Diabetes 3 
Digestive disturbance 3 
Glandular fever 3 
Sinusitis 3 
Susceptible to infection 3 
Abscess 2 
(concluded on next page) 
Would 
Not 
Accept 
1 
1 
1 
No 
Reply 
5 
12 
18 
24 
31 
38 
22 
25 
52 
36 
31 
39 
26 
63 
64 
~~-- Below this point in the table, names of handicaps were 
written in by respondents. 
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TABLE X (concluded) 
Type o.f Handicap 
Friederick's ataxia 
Hydrocephalis 
Jaundice 
Plastic surgery 
Pneumonia 
Ringworm (scalp) 
Others 
Had 
Cases 
2 
2 
2 
2 
2 
2 
19 
Would 
Accept 
Would 
Not 
Accept 
34 
No 
Reply 
child. Looking ahead to Table XII, nine cities speci.fied 
class instruction .for cerebral palsied (sometimes in classes 
combined with other handicaps). 
Total Number and Per Cent o.f Cases. 
-------
vVhile not comparable 
1 
to Heck's 
2 
table o.f causes o.f handicaps, or Lee's, Table XI 
indicates the per cents o.f handicaps which prevent school at-
tendance. The di.f.ferences between Lee's study and the present 
one are that Lee's study concerned the total population o.f a 
school .for crippled children while this study includes chil-
dren who are either too handicapped to be transported to 
school or .for whom transportation .facilities are not available 
According to the present study rheumatic .fever is the most 
.frequent cause o.f home teaching need with poliomyelitis 
second with a much smaller per cent. Heart disease is the 
next largest single cause. 
1Ibid., p. 144 
2 John J. Lee. 11 The Crippled," Nations Schools, 
I 
31:22-23, I 
I March 1943 
-=-=----= -. --==-=--- ··-=---~c=o=--c:====-~======------====--=c====o==~~~===~--o===*o====~=o====---1· 
35 
TABLE XI 
NUMBER AND PER CENT OF HANDICAPS OF H01ffi PUPILS 
Handicap Total Cases Per Cent 
Rheumatic fever 
Poliomyelitis 
Other orthopedic 
Heart disease 
Post-operative or convalescent 
Cerebral palsy 
Astbma 
Fractures 
Epilepsy 
Bone tuberculosis 
Osteomyelitis 
Lung tuberculosis 
Chorea 
Blind 
Hard-of-hearing 
All other handicaps 
Totals 
499 
233 
169 
143 
124 
103 
74 
71 
59 
46 
43 
40 
40 
7 
6 
336 
1993 
25.0 
11.7 
8.5 
7.2 
6.2 
5.2 
3.7 
3.6 
3.0 
2.3 
2.2 
2.0 
2.0 
.4 
.3 
16.9 
100.2 
Classes for Physically Handicapped Versus No Classes. 
It would be a fair supposition that those communities with 
small numbers of pupils being taught at home would be less 
TABLE XII 
CITIES HAVING A SCHOOL OR CLASS FOR PHYSICALLY HANDICAPPED 
---~~-!!--,== ==== 
Yes 
No 
No Reply 
Total replies 
Total 
Frequency % 
50 67.6 
24 32.4 
74 100.0 
1 
75 
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likely to have classes for physically handicapped than those 
communities with large numbers of physically handicapped. 
Tables XIII and XIV seem to bear out that supposition. The 
median in Table XIII is 28.5. Table XIV shows that in cities 
TABLE XIII 
NID~BER OF HO~ffi PUPILS vVHERE THERE IS A CLASS 
FOR PHYSICALLY HANDICAPPED 
Number of Pupils 
1- 9 
10- 19 
20- 29 
30- 39 
40- 49 
50- 59 
60- 69 
70- 79 
80- 89 
90- 99 
100-109 
110-119 
150-159 
Total 
Median 
Standard Deviation 
Frequency 
28.5 
3.12 
7 
12 
7 
8 
4 
4 
2 
1 
1 
1 
1 
1 
1 
50 
which do not have a class for physically handicapped, the 
median is 14.95. Some respondents commented that as soon as 
a home pupil was able to be transported he was placed in the 
I 
·I 
class for the physically handicapped. So although Table XIII 
does not include children who are in the classes for physically! 
handicapped there actually may be some overlapping. I 
- ---=:=-...=::-::"~ -==-= 
TABLE XIV 
NUMBER OF HOME PUPILS WHERE NO CLASS 
FOR PWLSICALLY HANDICAPPED 
Number of Pupils 
1- 5 
6-10 
11-15 
16-20 
21-25 
40-44 
50-54 
Total 
Median 
Standard Deviation 
Frequency 
4 
3 
6 
6 
2 
1 
1 
23~~ 
14.95 
2.40 
~~One respondent did not give the number 
of pupils. 
Grades Included in Home Teaching Programs. 1 Lee has 
said that 
Most orthopedic schools and classes today are 
functioning effectively at the elementary level, · 
but it is not certain that educational and special 
service programs are adequate at the secondary 
level . 
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At the present time 90.1 per cent of the reporting communities 
are providing elementary and secondary instruction. Only two 
of those reporting limit instruction to the first six grades. 
Unfortunately no question was asked about pre-first-grade 
2 
which according to Marten's study of state legislation is 
1
Ibid.' p. 23 
2 Q£· cit., pp. 38-39 
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TABLE XV 
GRADES INCLUDED I N HOI\IIE TEACHING PROGRAMS 
Grades Frequency % 
1-14 1 1.3 
1-12 67 89.3 
1-10 1 1.3 
1- 9 2 2.7 
1- 8 2 2.7 
1- 6 2 2.7 
Total 75 100.0 
provided for in the laws of several states as early as three 
years. 
Hours of Instruction ~Week per Pupil. Two hours per 
week and five hours per week were the numbers most frequently 
mentioned for weekly allotments per pupil. Minimum require-
ments of state laws may regulate the number of hours allowed 
per pupil, although in one state with a minimum requirement 
of two hours per pupil, cities were found to be alloting three 
and four hours per pupil. Generally schools allow more time 
for high school pupils than for elementary. Sixteen specif-
ically mentioned more hou~s for high school instruction while 
only one allowed less time per pupil on high school level. 
Subjects and Courses Available to Home Pupils. One ad-
vantage enjoyed by pupils who are allowed five or more hours 
of instruction per week is that more of the cultural subjects 
may be included in the curriculum. With an allotment of two 
---
------
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TABLE XVI 
HOURS OF INSTRUCTION PER WEEK PER PUPIL 
Hours Grades Grades Grades Grades per 
W!2ek 1-3 4-6 7-9 10-12 
1 0 0 0 1 
2 25 25 20 15 
3 17 15 15 11 
4 6 8 8 11 
5 23 23 20 19 
6 1 1 2 1 
7 0 0 2 0 
8 0 0 1 2 
10 2 2 3 6 
Totals 74 74 71 66 
No reply 1 1 3 8 
2-way 
telephone 1 1 
Totals 75 75 75 75 
Median 3.7 3.8 4.1 4.5 
S. D. 1.93 2.03 1.93 2.24 
hours per week, the teacher must confine her teaching, by 
necessity, to the basic "promotional" subjects. One responden 
mentioned objection by parents to spending time on crafts. 
With f'ive hours per week music and crafts may be included as 
well as health and science and a more extensive program of' 
social studies. 
The purpose of' Table XVIII was to see whether home pupils 
are afforded maximun1 opportunities in breadth of selection of 
courses. The table shows that home pupils are in a f'ew 
TABLE XVII 
SUBJECTS GENERALLY TAUGHT TO HO~m PUPILS 
Subject Frequency in Grades 
1- 3 4-6 7-9 
Reading 72 72 52 
Language 65 70 68 
Spelling 72 72 62 
Arithmeti c 72 72 68 
History 23 56 63 
Geography 21 67 66 
Civics 13 24 47 
Sc ience 22 39 51 
Health 23 34 32 
Musi c 14 16 11 
Crafts ( or art) 26 26 21 
~~ 
Penmanship 2 1 2 
Music appre ciation 1 1 1 
Physi ca l education or 
rest 1 1 1 
Typing 2 
French, Latin , algebra la 
French, Latin, Spanish, 
accounting if required la 
Foreign language or 
la business training 
Total respondents 72 72 68 
· -l<-Below this point subjects were written in by the 
respondents . 
aNinth grade only . 
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instances not given opportunity for f oreign languages (whi ch 
could be taught at h ome). It is natural to suppose that f or 
near l y all .cases, labora t ory and shop courses cannot b e of -
fered . One respondent mentioned a reply frequently heard, 
"Only courses teacher is able to handle . 11 
=-==================-==! 
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TABLE XVIII 
HIGH SCHOOL COURSES AVAILABLE TO HO~m PUPILS 
All courses available 
Only academic courses 
All courses except those involving use 
of laboratory facilities 
All courses except foreign languages 
and those involving use of laboratory 
facilities 
All courses except those using shop 
facilities 
Only courses the teacher is able to handle 
All courses not available--did not explain 
Total 
No high school program 
Total 
Frequency '/a 
45 
6 
10 
3 
l 
l 
2 
68 
7 
75 
66.2 
8.8 
14.7 
4.4 
1.5 
1.5 
2.9 
100.0 
Promotion and Graduation. Educators do not agree as to 
criteria for promotion and graduation of normal pupils. This 
same difference of opinion showed similarly in Tables XIX and 
XX. Approximately 42 per cent promote entirely on home teach-
er's marks and standardized tests combined. In fact, if the 
fourth, fifth, and sixth items are combined (since the methods 
are similar in the three items) this would total 50 per cent 
of the cases. In granting high school diplomas 39.3 per cent 
I grant diplomas entirely on home teacher 1 s marks while 51 1 
~-=-~==~r=- --~~~~--===---====-~~~==============~====~========~~===~=4=p=--~~= 
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TABLE XIX 
CRITERIA USED AS A BASIS FOR PROMOTION 
Frequency % 
Home teacher's marks only 31 41.9 
Standardized tests only 2 2.7 
Locally devised tests only 3 4.1 
Home teacher's marks, standardized 
tests 20 27.0 
Home teacher's marks, local tests 4 5.4 
Home teacher's marks, standardized 
tests, locally devised tests 13 17.6 
Principal, classroom teacher, home 
teacher joint decision 1 1.4 
Total 74 100.1 
No reply 1 
Total 75 
per cent use some kind of objective tests in addition to 
marks . 
It iB interesting to note that of 68 cities offering 
high school instruction only 61 definitely grant diplomas. 
Of the three where no policy had been established comments 
indicated that probably diplomas would be granted if the 
need arose. 
---=-=="*· 
TABLE XX 
CRITERIA USED IN GRANTING HIGH SCHOOL DIPLOM-AS 
Home teacher's marks only 
Standardized tests only 
Locally devised tests only 
Home teacher's marks, standardized 
tests 
Home teacher's marks, local tests 
Home teacher's marks, standardized 
tests, locally devised tests 
Conference of interested or con-
cerned with the pupil 
No reply 
Total 
TABLE XXI 
Frequency % 
24 39.3 
1 1.6 
2 3.3 
14 23.0 
6 9.8 
8 13.1 
2 3.3 
4 6.6 
61 100.0 
CITIES GRANTING HIGH SCHOOL DIPLOMAS TO HOME PUPILS 
Cities granting 
Cities not g ranting 
No policy established 
No high school program 
Total 
Frequency % 
61 
4 
3 
7 
75 
81.3 
5.3 
4.0 
9.3 
99.9 
Voc a tional Counseling Available. The following table 
(XXII) indicates that vocational counseling f or physically 
handicapped is not consistent in its authority although it 
43 
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TABLE XXII 
SOURCE OF VOCATIONAL COUNSELING AVAILABLE 
Frequency 
Home teacher only 12 
High school guidance person only 9 
State vocational worker only 11 
Home teacher, high school guidance person 13 
Home teacher, state vocational worker 6 
Home teacher, hi gh school guidance person, state 
vocational worker 5 
High school guidance person, state vocational 
worker 1 
High school guidance person, state vocational 
worker, director of department 1 
Home teacher, high school guidance person, state 
vocational worker, psychologist or psychometrist 1 
Home teacher, high school guidance person, super-
visor of special education 1 
High school guidance person, commercial supervisor 1 
High school guidance person, vocational supervisor 1 
State vocational worker, supervisor of special 
education 1 
Board of vocation and adult education 1 
Social agency or school visiting counselor if needed 1 
No counseling available 7 
No policy 2 
No reply 1 
Total 75 
===========-=-====-=-==-=-=-=-~F==-~~=== 
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may be consistent with practices for normal pupils in the 
conm1unities where it exists. Some of the differentiation is 
caused by differences in the titles of those doing the same 
work. Counseling was available in 65 of the 75 communities 
studied. 
Teachers of Home Pupils 
This portion of the questionnaire was concerned only 
with particular aspects of the home teacher. While recogniz-
ing that home teaching demands various qualities of personali-
ty not essential for the classroom teacher, the questionnaire 
attempted to inquire about more tangible and more easily com-
parable phases of the teacher situation. 
Full- and PartTTime Teachers. A study of Table XXIII 
shows a number of significant facts. For the year 1948-1949 
21 cities employed only full-time teachers, while 27 employed 
only part-time teachers. The third colLrnm, those employing 
both full- and part-time teachers, represents a situation 
coramon in this type of work since the number of pupils is 
variable during the year, creating a varying need for teach-
ers. In studying the second column, it is noticeable that in 
three cities where there are respectively 20, 26, and 61 
teachers there are only part-time teachers. A disadvantage 
of using only part-time teachers is that it is more difficult 
to unify the service. However, some cities seem to prefer 
this system instead of the plan of hiring some full-time 
-=---=-~ --=-o-=-'"=-=-=-=-=-=-=--=-==-=-- -
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TABLE XXIII 
NUMBER OF HOlVIE TEACHERS EIVIPLOYED 
Number Cities Employing 
of £i'ull - Tlme Part-Tlme Both Full- ana 
Teachers Teachers Teachers Part-Time 
Only Only Teachers 
1 9 7 
2 5 1 2 
3 4 2 8 
4 1 2 3 
5 3 
6 2 
7 2 
8 3 . 2 
9 1 1 
10 2 1 
12 1 
14 1 2 1 
15 1 
17 1 
20 1 
21 2 
26 1 
61 1 
Many 1 
Totals 21 27 26 
teachers and enough part-time to fill in at 11 peak 11 times of 
the year. 
Teaching Load. Case-load varied from three cases to 
seventeen per full-time teacher. This is of course partly 
dependent upon the number of hours per week spent with each 
pupil. Table XXV, obtained by multiplying the case-load by 
the number of hours per pupil gives the teaching load in 
hou~s. This table has more significance because of the 
traveling the home teacher must do. The median of 25 hours 
TABLE XXIV 
CASE LOAD PER FULL-TIME TEACHER 
Case-Load 
3- 4 
5- 6 
7- 8 
9-10 
11-12 
13-14 
15-16 
12 elementary or 
15 secondary 
14 elementary or 
17 secondary 
Total 
Median Case-Load 
TABLE X:XV 
Frequency 
9-10 
4 
13 
7 
10 
5 
2 
9 
1 
1 
52 
TEACHING HOURS PER WEEK 
Hours 
18 
20 
21 
22 
24 
25 
26 
27 
28 
30 
32 
35 
36 
lvledian 
S. D. 
Total 
Frequency 
26.3 
4.47 
4 
2 
1 
1 
3 
9 
4 
2 
3 
15 
2 
2 
1 
49 
47 
48 
indicates that in half of the 44 communities the home teacher 
is expected to actually teach the same number of hours as a 
classroom teacher, adding the travel time as an extra factor. 
Also, the home teacher is expected, as will be shovm in the 
following table, to teach a wide r a ng e of grades--in some 
cases from grades one to twelve. 
Table XXVI shows the grades usua lly assigned to one 
teacher. Most frequent is for a teacher to cover all 12 
TABLE XXVI 
RANGE OF GRADES ASSIGNED TO ONE TEACHER 
Range Frequency 
1-12 18 
1-9, 10-12 6 
*1-9 2 
*1-8 3 
1-6, 7-9, 10-12 15 
1-6, 7-12 1 
1-4, 5-8, 9-12 2 
1-3, 4-6, 7-12 2 
*1-3, 4-6, 7-9 2 
Classroom teacher--released time 2 
Classroom teacher--after school 10 
Substitute teachers--on individual 
basis 9 
Ambiguous replies 3 
Total 75 
~~These communities operate a home teaching 
program only for the grades indicated. 
grades. Next most frequent is a teacher for grades 1-6, 7-9, 
10-12. Following in frequency is the plan of using the class-
room teacher after school. Further examination of the data 
49 
disclosed that 17 respondents have only one full-time teacher, 
with or without part-time teachers. Of this number eight of 
the cities with only one full-time teacher expect the teacher 
to cover all grades. This plan is probably one of economy 
rather than one of good educational policy. 
1 
Lee stated that "most orth opedic schools and classes 
today are functioning effectively at the elementary level 
but it is not certain that educational and special service 
programs are adequate at the secondary level." It was found 
that seven communities, as mentioned previously, have no hi gh 
school program. One reason for inadequacy of the home prog ram 
at the hi gh school level may be because of the difficulty in 
TABLE XXVII 
ORGANIZATION FOR HIGH SCHOOL INSTRUCTION FOR HOME PUPILS 
Frequency 
~rOne teacher for all pupils 27 
Different teachers for diff erent subjects 17 
Classroom teachers 5 
Assigned in terms of need 7 
Two or three teachers per pupil 3 
Two-way telephone 1 
No po; icy 1 
Not taught by one teacher--details not 
specified 7 
No hi gh school program 7 
Total 75 
~rOne city has extra teachers .for commercial subjects. 
1 
.212.· cit., p. 23 
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obtaining teachers for t h e wide variety of subjects. The 
largest numb er of communities (Table XXVII) have one teacher 
for all high school pupils. 
Salary Scale. In many cities the salary of the home 
teacher is the same as that of the classroom teacher. In 
three reporting communities the salary was at the rate for 
substitute teachers. This would indicate g enerally a lower 
salary than classroom teachers receive. Per hour basis was 
rep orted by 25, and since 53 cities employ part-time teachers 
t h is is log ical. Four cities have a higher salary scale than 
f or classroom teacher s . This is in line with recommendations 
TABLE XXVIII 
SALARY SCALE FOR HOME TEACHERS 
Same as classroom teacher 
Same as classroom tea cher plus 
travel allowance 
More than classroom teacher 
Substitute teachers' rate 
Per hour basis 
Per hour basis plus travel allow-
ance 
Per capita of case-load 
Per capita cost per pupil 
Determined by amount of state aid 
Total replies 
No reply 
Total 
Frequency 
33 
3 
4 
3 
24 
1 
1 
2 
1 
72 
3 
75 
% 
45.8 
4.2 
5.6 
4.2 
33.3 
1.4 
1.4 
2.8 
1.4 
100 . 1 
I 
II 
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I, 51 
It of organized groups of teachers of exceptional children. 
J] respondents particularly mentioned travel allowance, an impor- , 
Four 
I 
I 
L 
li 
tant consideration for this type of teacher. 
A comparison table of Salary and Special Training Re-
quirements (Table XXIX) shows no particular connection between 
the two criteria. It would be reasonable to suppose that 
special training would be required in communities which paid 
TABLE XXIX 
COMPARISON OF SA.LARY RECEIVED AND SPECIAL 
TRAINING REQUIREMENTS 
Same salary as classroom teacher 
More than classroom teacher 
Substitute teacher's rate 
Other bases 
Totals 
Special 
Training 
13 
2 
1 
5 
21 
No Special 
Training 
23 
2 
2 
24 
41 
higher salaries than the classroom teacher received. This was 
not the case, and conversely, one community where substitute 
teachers' schedule is followed requires special training. 
Further study of the special training required reveals 
that teachers in eight cities are required by their states to 
hold special state certificates or meet special state require-
ments. Nine mentioned desirability of "background in special 
education," special training or experience, courses dealing 
with exceptional children, at least a survey course in special 
==-=-= --=--== ==--=-= 
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education, and so on. The nature of the replies gave the 
impression that there were no basic special requirements for 
home teachers. Special training requirements occasionally 
followed lines similar to those required of a teacher of 
mentally retarded children. 
Professional Training of Teachers. Professional training 
is one criterion in selecting teachers. Of the total number 
of teachers reported upon by their communities 79.3 per cent 
held degrees. One-fifth held masters' degrees or higher, the 
TABLE XXX 
PROFESSIONAL TRAINING OF HOME TEACHERS 
Frequency . % 
Degrees held 
Doctorate 
Master's degree 
Bachelor's degree 
Bachelor's or master's degree 
(number of each not specified) 
1 
35 
158 
30 
------------------------Total 
Teachers' college graduates, no degree 
4 year graduates 
3 year graduates 
2 year graduates 
Number of years not specified 
224 79.3 
4 
8 
9 
12 
------------------------
Total 33 11.7 
Certificates 12 4.3 
No degree, training not specified 13 4.7 
Totals 282 100.0 
53 
remainder bachelors' degrees. Varying standards in the states 
and in local communities would account in part for the remain-
ing 20.7 per cent with less professional training. Successful 
classroom experience~ versatility, and personality are also 
important considerations in this work so one should not place 
too much emphasis on degrees held. 
Supervision of Home Teaching . This question was an at-
tempt to determine where responsibility for home teaching is 
placed. The replies were more varied than on any other ques-
tion. Most common is to place home teaching under the super-
visor of special classes, or, next in frequency, the assistant 
superintendent. In some cases a difference in nomenclature 
i may be responsible for the apparent wide divergence of re-
sponsibility. Also, joint responsibility causes a greater 
spread (Table XXXI). After collecting all similar items re-
gardless of shared responsibility Table X~CXII resulted. 
Special Services to Physically Handicapped 
As previously pointed out this section was originally 
included in the questionnaire to satisfy certain personal 
problems of the writer, but the replies were of such interest 
it was decided to include this in the study. The services 
mentioned are either unique to this specialized type of work 
or unique in their application to physically handicapped 
children. 
II 
J l~· ==================================== 1 54 
I TABLE XXXI 
SUPERVISION OF HOME TEACHING 
Title of Supervisor(s) Frequency 
Supervisor of physically handicapped 
Supervisor of special classes 
Assistant superintendent 
Superintendent 
Supervisor of physically handicapped and assistant 
superintendent 
Supervisor of physically handicapped, supervisor 
of special classes, assistant superintendent 
Supervisor of special classes, superintendent 
Supervisor of special classes, state supervisor 
Assistant superintendent, superintendent 
li Assistant superintendent, state supervisor 
I! .,~Superintendent, state supervisor 
Assistant superintendent, elementary supervisor 
Supervisor of special classes, director of guidance 
Assistant superintendent, superintendent, principal 
of home school 
Assistant superintendent, director of child welfare 
Assistant superintendent, building principal 
School psychologist 
Elementary supervisor 
Elementary supervisor, secondary supervisor 
Elementary supervisor, director of attendance 
Elementary supervisor, deputy superintendent 
Supervisor child welfare and attendance 
Director of pupil activity and child guidance 
Visiting teacher 
Director of personnel 
Principal of school 
Director of instruction 
Health and physical education department 
No reply 
Total 
-i~Below this point titles were written by respondents. 
4 
16 
11 
8 
1 
1 
1 
2 
1 
2 
3 
2 
1 
1 
1 
1 
5 
2 
1 
1 
1 
l 
l 
1 
l 
l 
l 
2 
2 
75 
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TABLE XXXII 
SINGLE TITLES OF SUPERVISORS OF H01lli TEACHI NG 
Title Frequency 
Supervisor of special classes 21 
Assistant superintendent 21 
Superintendent 14 
Elementary and/or secondary supervisor 7 
Supervisor of physically handicapped 6 
School psychologist 6 
State supervisor 6 
Director of guidance 4 
Building principal 3 
Director of attendance 2 
Health and physical education department 2 
Director of personnel 1 
Total 93 
Note: In some cases responsibility is divided, 
hence the total number is more than the 
75 cases. 
Transportation. The ideal learning situation for any 
child is in a group with other children. In order to make 
group instruction available to as many physically handicapped 
children as possible, adequate transportation should be pro-
vided either to regular classrooms or to classes for the physi-
cally handicapped. The first item in Table XXXIII indicates 
that 29 cities are providing special transportation. For 
several reasons it is desirable to transport these children 
in buses or cars other than those used by normal children. 
First, t h ere is more danger of pushing and jostling among 
normal chi~dren. Second, there will need to be room in the 
il 
I 
,, 
TABLE Xt\XIII 
SPECIAL SERVICES TO HOME PUPILS 
Service Frequency 
Transportation of physically handicapped children 
to school other than on regular school bus 29 
Two-way telephone system for teaching physically 
handicapped 5 
Special parent-teachers' association for parents 
of physically handicapped pupils 8 
Parties, entertainments, etc. where physically 
handicapped children are the principal partici-
pants 23 
Transportation of physically handicapped children 
to hospitals, clinics, etc. carried out by home 
teacher or school department 8 
Newspaper for physically handicapped children 8 
Teacher takes child to another pupil's home (for 
visit or for occasional lessons) 2 
Attend school for special programs or use of 
library 2 
Camping experience for handicapped 1 
Boy and Girl Scouts 1 
Membership in Junior Red Cross 1 
Letters from classmates 1 
~£-Services below this point were written in by respondents. 
bus to carry wheelchairs, braces and crutches. And third, 
56 
these children need more seating space because of difficulty 
of some in walking and sitting. 
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Two-Way Telephone. The two-way telephone system has al-
ready been discussed. One city uses the system for teaching 
all high school pupils. The other four use it for only cer-
tain cases. It does not replace the teacher but helps the 
child by allowing him to hear and take part in the classroom 
activities. 
Parent-Teacher Organization. Just as physically handi-
capped children have common problems even though their handi-
caps are different~ so the parents have many problems in com-
mon. However, only eight comrr1unities have a special P . T. A. 
Concerning this subject Mackie 1 writes well. To quote a few 
pertinent sentences: 
Through programs and discussion groups sponsored 
by the school, parents and relatives can get facts 
about crippling conditions and about the functions of 
public and private agencies, and they can secure gen-
eral information concerning child development .••. 
Just an acquaintance (of a parent) with another person 
who is the parent of a child suffering from a disability 
similar to that of one's own child seems to be helpful 
•••• In this parent-school relationship the parents 
have much to contribute as well as to gain . They may 
assist in the work of the school day, build or secure 
special equipment~ support legislation, and influence 
the general public to see the importance of the program 
for crippled children. 
Special Activities. About 31 per cent of the cormnunities 
have special activities for the physically handicapped chil-
dren,in some cases carried out by the special education depart-
ment, sometimes by the service clubs or othersinterested in 
1 R. P. Mackie. Crippled Children in School, QE· cit., 
pp. 34-35 
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these children. 
Transportation to Clinics. It has been found that chil-
dren sometimes do not keep appointments at clinics or hospi talsl 
because the family is unable to arrange transportation. Trans ~~ 
portation when requested of a private agency has frequently l1 
been refused. The only alternative then seems to be for the 
I 
school department to provide help of this sort when necessary. I! 
The school departments of eight cities reported cooperation in 1 
providing transportation for the children. 
Home Newsp~per. Homebound children are often restricted 
by their handicap from normal association with other children, 
and especially their own co-members of the "home class" 
is really not a class at all). A newspaper or magazine to 
which the children contribute material of interest to other 
children helps to provide a sense of "belonging." As they 
' read about other children also handicapped they feel less 
alone--and new interests are created through sharing of in-
formation on hobbies, radio programs, or pets. 
Other services that were written in by respondents are 
perhaps more common in the cities studied than the table 
indicates since some teachers replying take for granted scout 
experience, camping , letter-w~riting , and membership in the 
Junior Red Cross. All, however, show a desire to give these 
handicapped children as nearly as possible an equal opportuni-
ty with normal children. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
Since the questionnaire used in this study covered such 
a wide range--legal aspects, types of handicaps, grades and 
subjects covered, standards for promotion, teacher schedules, 
and other areas--it is difficult to present all of the per-
tinent material in one study. The facts presented are those 
which have a more general application. 
Summary 
In order to point up the outstanding facts in the various 
fields discussed in this study, the following data have been 
selected to give an over-all picture of the home teaching 
situation. 
1. In 1949 76.5 per cent of cities in the range studied 
(50,000 to 100,000 population) provided home teaching. 
2. In most cases (97.3 per cent) state laws required that 
home teaching be provided. 
3. The usual minimum absence requirement is frorn one to 
two months. 
4. Total number of home pupils varied from 2 to 152 in 
the communities studied. While the nrunber seemed to bear a 
slight inverse relationship to the minimum absence requirement, 
- 59 -
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there seemed to be no other significant relationship between 
total number and school population, size of classes for physi-
cally handicapped, etc. 
5. Twenty per cent of home pupils have a prognosis of 
needing five or more years of study at home. Curriculum 
planning for the remaining 80 per cent should follow as closely 
as possible the curriculum of the normal child in the class-
room. 
6. The median per cent of total school population receiv-
ing home teaching is .228. 
7. Among home pupils, rhemnatic fever is the handicap 
mentioned · in the largest number of communities. In total num-
ber of cases, rheumatic fever is also the leader, accounting 
for 25.0 per cent of the cases. Although mentioned in fewer 
cities, poliomyelitis had the next largest total nmnber of 
cases (11.7 per cent). 
8. Average number of home pupils in cities which have 
classes for some handicapped was 35, smallest nmnber was 1. 
9. Ninety and seven-tenths per cent of cities include at 
least grades one to twelve in the home teaching program. 
Two and seven-tenths per cent included only grades one to 
six. 
10. Median time allotment per pupil was four hours per 
week. 
11. Home pupils in elementary grades are all taught the 
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basic 11 three R's." Where time allotment is greater the cur-
riculum is enriched to include science, health, and social 
studies. Crafts are not taught very widely. 
12. Courses available to high school pupils exclude shop 
courses, laboratory courses, in many cases forei gn languages, 
and occasionally comraercial subjects. 
13. Promotion is based on home teacher's marks plus some 
t ype of test, usually standardized, in about half of the 
cities. 
14. High school graduation depends on home teacher's marks 
plus standardized test results in 4 9 per cent of the communi-
ties. 
15. Eighty-one per cent of cities studied grant high 
school diplomas. 
16. Some vocational counseling was available in 86.7 per 
cent of the communities. 
17. Cities were fairly evenly divided among using only 
part-time teachers, only full-time teachers, and using both 
full- and part-time teachers. 
18. Teaching load for full-time teachers varied according 
to the number of hours per pupil. It varied from 3 to 17 
cases with the median between 9 and 10. 
19. The median number of teaching hours per week was 27. 
!I 
20. In 25 per cent of the communities a home teacher taught 
all grades one t~~ough twelve. Twenty per cent had one teachert 
II 
I! 
I 
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each for grades one to six, seven to nine, ten to twelve. 
21. Many programs (39.7 per cent) have one teacher for 
all high school pupils. 
23. There appears to be no relationship between special 
training requirements and higher salaries. 
24. Almost 80 per cent of the teachers held degrees. 
25. Three sources most commonly mentioned as supervisors 
of home teaching, in order of frequency, are supervisor of 
special classes, assistant superintendent, and superintendent. 
Only six have a supervisor of physi cally handicapped. 
26. Twenty-nine cities had special transportation facili-
ties for physically handicapped pupils to g et to school. 
27. Five cities in the population range studied are using 
the two-way telephone system for some of their pupils. 
28. Other special services mentioned by several respondents 
included special parent-teacher group, parties for physically 
handicapped, newspaper for and by the children, transportation 
to hospitals and clinics. 
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Generalizations 
Certain general facts stand out from this study--first, 
the interest of the communities contacted in the problem of 
home teaching. Several who responded had not set up a home 
teaching program but were in the process of doing so--partly 
due to recent laws which made such programs necessary in local 
coLw1unities. In the short period of six months to June 1949 
1 
seven states improved laws concerned with the education of 
physically handicapped children, with legislation pending in 
several states. This is typical of the interest of legislators 
in this problem. 
Second, from information gathered in the study, it was 
learned that types of handicapped included, services rendered, 
and manner of organization are more uniform than would be sup-
posed. Teacher standards are good. Home teaching has improveq 
2 
its standing since 1940 when Frrunpton and Rowell wrote, 
"Unfortunately these positions are less well-paid than regular 
classroom teaching," and from the same source, 11 In many areas 
homebound children are provided with teachers and even with 
diplomas on graduation." 
Home teaching is now an accepted part of the special 
education services of communities in most states with stand-
ards as much like the classroom as possible and insofar as 
I 
1Elise H. Martens. State Legislation for Education of 
Exceptional Children, Federal Security Agency, Office of Edu-
11 cation, United States Government Printing Office, Washington, 
. D. c. 2 1949: PP· 58-61 ~==~,~~--~· c~~~~, -~--45~==~~-==========~==============~~==~~~~========== 
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r pOSSible the Same OpportunitieS for the physically handicapped I 
II 
I' as for the normal child. 
I 
!I One noticeable advance is the inclusion of' secondary 
~ school instruction since 1940. 
Lee 1 was critical of' the lack of' opportunity for hi gh school 
Writing at about that period 
I 
education for the physically handicapped. There is still need 
for some more opportunity for education on a secondary level. 
As shown in Table XXI, seven cities in this study do not pro-
vide high school instruction and seven others do not (or at 
least have not) granted diplomas. 
Conclusions 
li 
From this study certain conclusions may be drawn. 
II 
Financial aid from the state helps to insure the law be-
ing carried out concerning the teaching of' the physically 
handicapped. Generally, the states having the best programs 
are those which contribute the heaviest financially to the 
program . A notable exception to this is Massachusetts. 
There should be a well-organized plan for the operation 
of' home teaching . Supervision should be a part of' the work 
of' the supervisor of' special educa t ion, the assistant super-
intendent, or the elementary and secondary supervisors. The 
superintendent is too busy with administrative duties to have 
the time necessary for the supervision of this program. 
1 2..£. cit. , p. 23 
=-----'= - - -----
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I! 
' Wherever there are ten or more children receiving home 
I! teaching a class for physically handicapped should be con-
Ill,, sidered if the children are ambulatory. Transportation cost, 
a formidable item, is more than offset by the benefit to the 
pupils and the greater service the teacher can perform by 
working in a class situation. From the standpoint of habit 
training and feeling of independence given the child, the 
classroom situation should be given serious consideration. 
Also, classroom instruction offers opportunity for richer cur-
riculum and growth in personality from association with others. 
Although each child presents different problems, each 
community or state should work out a curriculum adapted for 
the permanently homebound. For those who have a prognosis of 
eventual return to school, the curriculum should approximate 
as far as possible the curriculum of the classroom. 
Two hours per week is not enough instruction for the 
physically handicapped. The need of these children is great; 
they have the time to concentrate on school work, and need 
more than two hours teaching to make sui table progress. Four 
(the median) or five hours per week seems a more adequate 
~ime allowance. 
It seems rather obvious that home teaching should include 
all of the grades which are available to the normal child, 
including high school instruction and opportunity for earning 
a high school diploma. With handicapped young people, the 
I 
--------
~===~!:.~================== 
'i 
jt 
I 
J, 
I 
I 
I 
need for a high school education is greater than with the 
normal, for if they cannot compete with normal people physi-
cally, they should be given the opportunity for mental growth 
in order to compete educationally on an equal basis. 
For the child with a permanent handicap (the cerebral 
palsied or the cardiac child, for example) vocational training 
should begin early--not in high school but in the elementary 
grades--in order to allow opportunity for a wise choice and 
for him to learn to live with his limitations and yet even-
tually be as independent financially and otherwise as possible. 
The guidance department should play a more active part in this 
phase. Also, special training on the part of the home teacher 
in order to be familiar with the limitations and opportunities 
for the various types of handicapped is essential. 
A weakness of the home teaching prog ram at present is 
lack of specific training for home teachers. The home teacher 
needs special training in many phases of the work, especially 
in the following areas: (1) psychology of the handicapped 
(and its application to the handicapped and his family); 
(2) knowledge of medical terms and implications of common 
handicaps; (3) knowledg e of available clinics, specialists , 
sources of financial aid for the handicapped, etc.; (4) 
tutorial teaching--its opportunities and limitations; (5) 
vocational possibilities for the handicapped; in addition to 
reg ular teacher-training background and some successful 
67 
classroom teaching experience. 
Limitations of the Study 
A few inadequacies of the study as planned are noticeable. 
First, not all cities replied (6.1 per cent did not reply). 
Second, a few questionnaires were not answered completely, as 
discussed in Chapter III. This reduces somewhat the reliabili-
ty of the study, although to only a small d eg ree. 
Further Research Needed 
Several opportunities for further research presented 
themselves as a result of this study. They are as follows: 
1. Effect iveness of the home teaching pr ogram when car-
ried on with only part-time teachers who are grade- or subject-
specialists, as against specially tra ined full-time home 
teachers. 
2. Planning a curriculum for permanently homebound chil-
3. Materials and methods which are h elpful in individual 
instruction. 
. 
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APPENDIX 
STJRVEY OF 
HOME TEACHntG OF PHYSICALLY HANDICAPPED PUPILS 
1. Is hane teaching available for physically handicapped children in your 
city who are unable to a,ttend seho~l? yes no __ 
2. If not governed by state law, what is your local regulation concerning 
home teaching for physically handicapped children? 
3. For hOW' long a. time must a child be unable to attend school in order to 
have home teaching? minimum of 2 months 
--3 months __ 
6 months 
--
other 
4. Who pays for home teaching? (please check) city pays entire col!lt 
state pays entire cost ---
state and city share cost 
in what proportion ---
other plan (please explain) 
5. What was the total number of physically handicapped pupils taught a.t home 
during the school year of 1948 - 1949? 
Of this number, a.pprax:imately hOW' many have been out, or will be out 
6f school .5 years or longer? · 
What was total schoolppopulation 1948-1949 (handicapped plus non-han-
dicapped)? 
6. Jn which of the follOW'ing classifications did hane pupils occur? (please 
give number of eases in ea.ch_eategory) 
7. 1n the same list please check other types of handicaps considered eligible 
·for home teaching. 
. NQ~of Eli-
Cases gible 
rheumatic fever 
heart disease 
policmyelitis 
cerebral palsy 
osteaeyelitis 
tuberculosis 
(bone) 
fractured leg 
other orthopedic 
tuber culosis 
(lung) 
asthma 
epilepsy 
nervous diseases; such 
as chorea. 
post-operatives or 
convalescent 
blind 
hard of hearing or 
deaf: 
other 
No.of Eli-
Cases gible 
s. Does your city have a school or hospital class for any physically han-
dicapped children? yes no_._ 
If 11yes 11 , what types of physically handicapped does the class include? 
{see list on page 1) . 
9. Is heme teaching available for all grades, 1 through 12? yes no 
If answer to above is "no"., for what grades is it availabler- -
10. HOW' many hours of instruction per pupil per week? 
grades 1 - 3 
grades 4 - 6 
grades 7 - 9 
grades 10-12 
11. Which subjects, generally are taught to home pupils? (please check) 
grades grades grades 
1-3 4-6 7-9 
reading 
language 
spelling 
arithmetic 
history 
geography 
civics 
science 
health 
music 
crafts (or art) 
other 
Are all high school courses open to physical~ handicapped pupils? 
yes no~--
If answer to previous question i.e 11no", what courses may they take? 
i2. Marking system: Which of the following are used as the basis for 
promotion? {cheek one or more) 
home teacher's marks 
standardized tests 
tests devised and used locallY 
other -----
13. Are high school diplOOJB.s granted to physically handicapped pupils 
who have received high school teachmg at home? yes no __ _ 
13. (continued) If answer to previous question 1.s "yes", llhat is the 
basis for granting a diploma? (check one or more) 
horne teacher's marks · 
standardized tests 
tests devised and used locally 
other ----------------------
14. Is vocational counseling available to homebound phyeically handicapped? 
yes no 
Who serves as vocational counsellor? (please check one _o_r_m_o-re) 
hane teacher 
qigh school guidance person 
state vocational office -----
other 
-----------------
15. HOW' many bane teachers did you employ in the yeBtr 1948 - 194 9? full-time part-tim_e __ _ 
16. Which of the follOW'ing plans is in operation in your city? 
a. one home teacher for all grades, 1 - 12 
.• what is the usual pupil-load per teacher? 
b. one teacher grades 1 - 9, one teacher grade-s~l~O~- 12 
c. one teacher grades .l- 6, one teacher grades 7.- 9, 
one teacher grades 10 - 12 
d. classroom teacher teaches physicallY handicapped pupil in 
released time -
after school time 
e. other plan ---------------------------------------------
if plan (d) is used, does teacher receive extra pay for home 
teaching? Y'~. no -:--~-
Are all high school pupils taught by one home teacher? yes no 
If not, how is home teaching for home pupils organized? - -
17. Home teacher is paid according to which of the following scales: 
' same pay seale as classroom teacher 
more than classroom teacher 
substitute teacher's rate 
other 
---------------------------
18. Is special training required for home teachers? yes no ____ _ 
It "yes", wgat is required beyond class:eoom-teacher standards? 
19. What degree(s) do your home teachers hold? 
teacher #1 _____ from what· l.Uliversity 
teacher #2 -- ----------------
teacher #3 --
teacher #4 _____ _ 
20. Who supervises home teaching? (titles may va.ry slightly) 
supervisor of physically handicapped 
supervisor of special classes 
assistant superintendent 
superintendent of schools 
state supervisor (please give title) 
other ---------------------------------------------
21. Are any of the following carried out for home-bound physically handi-
capped pupils? 
transportaticn of physically handicapped children to school (other than 
on regular school bus) 
two-way inter-com system for teaching physically handicapped 
special P.T.A. for parents of physically handicapped pppils 
parties, entertainments, ete. ,where physically handicapped 
children are participants 
transportation of physiea~y ha.ndic~ped children to hospitals, 
clinics, etc. carried out by home teacher or school department 
newspaper for physicajlly handicapped children 
other device for pupils' getting acquainted or establishing 'Wlity ___ _ 
please explain: 
Name of person making out this report 
Official position 
Address street & no. 
city & state 
Name of school system if different 
from last line 
SURVEY OF 
HOME TEACHING OF PHYSICALLY HANDICAPPED PUPILS 
1. Is home teaching available for physically handicapped children in your 
city who are unable to attend school? yes no __ _ 
2. If not governed by state law, what is your local regulation concerning 
home teaching for physically handicapped children? 
3. For how long a time must a child be unable to attend school in order to 
have home teach:ing? minimum of 2 months __ _ 
.3 months __ 
5 months __ _ 
other 
4. What was the total number of physically handicapped pupils taught at 
home during the schoe>l year of 1948 - 1949? 
5. Of this number, approximately how many have been out, or will be out 
of school 5 years or longer? 
6. For purposes of comparison, what was the total school population for 
1948 - 1949 (handicapped plus non-handicapped)? 
7. In which of the following classifications did home pupils occur? 
(please give number of cases in each category) 
8. In the same list please check other types 
eligible for home teaching. 
of handicaps considered 
rheumatic fever 
heart disease 
poliomyelitis 
cerebral palsy 
osteCJDYelitis 
tuberculosis 
(bone) 
fractured leg 
No.of Eli-
Cases gible 
other orthopedic ____ _ 
tuberculosis 
(ltmg) 
asthma 
epilepsy 
chorea 
post-operatives or 
convalescents 
blind 
hard of hearing or 
deaf 
other 
No .of Eli-
Cases gible 
2 
9. Does your city have a school or hospital class for any other physi-
cally handicapped children? yes no --~ 
If "yes", . what types of physically handicapped does the class include? 
(see list on page 1) no.in 
class 
-------------~---------
10. Is home teaching available for all grades, 1 through 12? yes____ no 
If answer to above is "no", for what grades is it available? 
11. How many hours of instruction per pupil per week? 
grades 1- 3 
grades 4- 6 
grades 7 - 9 
grades 10 -12 
12. Which subjects, generally, are taught to home pupils? (please check) 
reading 
language 
spelling 
arithmetic 
history 
geography 
civics 
science 
health 
music 
crafts (or art) 
other 
grades grades grades 
1 - 3 4 - 6 7 - 9 
------------------
13. Are all high school courses open to physically handicapped pupils? 
yes no":":"--
If answer to previous question is "no11 , what courses may they take? 
14. Marking system: 
promotion? (check 
Which of the following are used as the basis for 
one or more) 
home teacherts marks 
standardized tests 
tests devised and used locally 
other 
15. Are high school diplomas granted to physically handicapped pupils who 
have received high school teaching at home? yes no __ 
15. (continued) If answer to previous question is "yes", what is the basis 
for granting a diploma? (check one or more) 
home teacher's marks 
standardized tests 
tests devised and used locally ____ _ 
other 
---------------
16. Is vocational connse1ing available to homebonnd physically handicapped? 
yes no __ _ 
Who serves as vocational counsellor? (please check one or more) 
home teacher 
high school guidance person 
state vocational office 
other 
17. How many home teachers did you employ in the year 194S- 1949? 
full-time part-time 
---
1S. What· is considered to be the pupil-load for a full-time teacher? 
----
19. Which of the following plans is in operation in your city? 
a. one home teacher for all grades, 1 - 12 
b. one teacher grades 1 - 9, one teacher grades 10 - 12 
-----c~ one teacher grades 1 - 6, one teacher grades 7 - 9, one 
teacher grades 10 - 12 
* d. classroom teacher teache5 physically handicapped pupil in 
released time 
after school time 
e. other plan ______________________ _ 
*If plan (d) is used, does teacher receive extra pay for 
home teaching? yes no ___ ..;. 
20. Are all high school pupils taUght by one home teacher? yes no ...,..--
If "no", how is home teaching for high school home pupils organized? 
21. Home teacher is paid according to which of the following scales: 
same pay scale as classroom teacher 
more than classroom teacher 
substitute teachers' rate 
other · 
-----------------
22. Is special training required for home teachers? yes no __ _ 
If "yes", what is required beyond classroom-teacher standards? 
23. What degree(s) 
teacher #1 
teacher #2 
teacher #3 
teacher #4 
do your home teachers hold? 
from what university 
• 
3 
4 
24. Who supervises home teaching? (titles may vary slightly) 
supervisor of physically handicapped 
supervisor of special classes 
assistant superintendent 
superintendent of schools 
a state supervisor (please give title ~ ___________ _____ 
other 
25. Are any of the f ollowing carried out for home-bound physically handi-
capped pupils? 
transportation of physically handicapped children to school (other than 
on regular school bus 
two-way inter-com system for te~ching physically handicapped ____ _ 
special P.T.A. for parents of physically handicapped pupils 
parties, entertainments etc., where physically handicapped 
children are the principal participants 
transportation of physically handicapped children to hospitals, 
clinics etc. carried out by home teacher or school depart-
ment 
newspaper for physically handicapped children 
other device for pupils• getting acquainted or establishing 
unity ___________________________ _ 
Your comment on any of the questions would be appreciated: 
--------------------------------------
Name of person making out this report 
Official position 
Address street & no. 
city & state 
Name of school system if different 
from last line 
Please return to Doris M. Atwood 
230 Plain Street 
------------------
------------------
------------------
------------------
Brockton 27, Massachusetts 
1'4r. Allen E. Bacon 
Superintendent of Schools 
Wilkes-Barre, Pennsylvania 
Dear Superintendent Bacon: 
LETTER #1 
230 Plain Street 
Brockton 27, Massachusetts 
March 10, 1950 
In studying the available literature on home teaching for physically 
handicapped pupils, there is little or no information concerning the 
organization and administration of this phase of the public school 
program. Consequently, the enclosed survey is an attempt to collect 
data from cities of comparable size (50,000 to 100,000 population) in 
the United States. We believe it will be of benefit to you and to other 
educators to learn how provisions are made for physically handicapped 
children in other school systems. 
This study is being undertaken with the cooperation of Mr .Philip G.Cashma.n, 
Supervisor of Special Schools ahd Classes, Massachusetts State Department 
of Education; and under the guidance of Dr. William C. Kva.ra.ceus, Profes-
sor of Education, Boston University. 
Since so many demands are mafie upon your time may I suggest that you 
turn the enclosed survey aver to your home teacher or to the one best 
qualified to answer the questions. 
When this study is cdlmpleted I shall be glad to send you a copy of the 
summary. 
Thank you for your cooperation. 
S :i.ncerely, 
Home Teacher 
Brockton School Department 
LETTER #2 
¥.ir . E. F. Forbes 
Superintendent of Schools · 
New Britain, Connecticut 
Dear Superigtendent Forbes: 
230 Plain Street 
Brockton 27, Massachusetts 
April 28, 1950 
Sane time ago I wrote you concerning a study I making entitled, 
11A Survey of the Organization and Administration of Home Teaching", 
:in certain school systems throughout the country • 
As I have not yet received a return from your city, I hope you will 
find it possible to reply. 
Since returns have been very good, I am particularly anxious to have 
as near a 100% report as possible concerning the school systems 
selected. 
It will be helpful to me and to others intereste~ in this problem it 
you can provide the facts requested; or if you do not have hane 
teaching, I would like to have that :informa.ticn. In the latter ease, 
you may check 11no11 after the first question~. sign the last page, and 
return it in the enclosed envelope. 
Thank you for your time. 
S incerel.y yours, 
Home Teacher 
Brockton S choo1 Department 
=-=j--===== 
COOPERATING CO~WNITIES 
~~ Allentown, Pennsylvania 
Altoona, Pennsylvania 
Amarillo, Texas 
Asheville, North Carolina 
* Atlantic City, New Jersey 
Augusta, Georgia 
~" Austin, Texas 
~~ Beaumont, Texas 
* Berkeley, California 
Bethlehem, Pennsylvania 
Binghamton, New York 
* Brockton, Massachusetts 
->~ Cedar Rapids, Iowa 
* Charleston, South Carolina 
* Charleston, West Virginia 
-:~ Chester, Pennsylvania 
~:- Cleveland Heights, Ohio 
Columbia, South Carolina 
~~ Columbus, Georgia 
"'~" Corpus Christi, Texas 
* Davenport, Iowa 
* Dearborn, Michigan 
.;;. Decatur, Illinois 
Durhmn, North Carolina 
* East Chicago, Indiana 
-1~ East Orange, New Jersey 
-l~ East St. Louis, Illinois 
* El Paso, Texas 
* Evanston, Illinois 
Evansville, Indiana 
* Galveston, Texas 
* Glendale, California 
Greensboro, North Carolina 
-::- Hamilton, Ohio 
' 
* Harrisburg, Pennsylvania 
-ll- Hi ghland Park, .Michigan 
* Hoboken, New Jersey 
* Holyoke, Massachusetts 
* Huntington, West Virginia 
* Irvington, New Jersey 
Jackson, Mississippi 
-l~ Johnstown, Pennsylvania 
Kalamazoo, Michigan 
-:~o Lakewood, Ohio 
-1:- Lancaster, Pennsylvania 
-:~ Lansing , Michigan 
"''" Lawrence, Massachusetts 
* Lincoln, Nebraska 
..... --·-
--- -
* Little Rock, Arkansas 
-lf Lynn, Massachusetts 
Macon, Georgia 
Madison, Wisconsin 
ir Malden, Massachusetts 
-1:- Manchester, New Hampshire 
* McKeesport, Pennsylvania 
* Medford, Massachusetts 
Mobile, Alabama 
Montgomery, Alabama 
-ll- Mount Vernon, New York 
i:- New Britain, Connecticut 
* New Rochelle, New York 
-lr Newton, Massachusetts 
* Niagara Falls, New York 
Oak Park , Illinois 
-lr Pasadena, California 
1 
-lf Passaic, New Jersey 
-11- Pawtucket, Rhode Is land 
Phoenix, Arizona 
* Pontiac, Michigan 
* Portland, Maine 
* Pueblo, Colorado 
* Roanoke, Virginia 
* Rockford, Illinois 
* Sag inaw, Michigan 
St. Joseph, Missouri 
·Jr St. Petersburg, Florida 
71- San · Jose, California 
* Santa Monica, California 
Savannah, Georgia 
il- Schnectady, New York 
il- Sioux City, Iowa 
Springfield, Illinois 
-::- Springfield, Missouri 
* Springfield, Ohio 
* Stockton, California 
-1:- Terre Haute, Indiana 
i~ Troy, New York 
* Union City, New Jersey 
·::- Upper Darby, Pennsylvania 
Waco, Texas 
if Waterbury, Connecticut 
* Waterloo, Iowa 
i<- Wheeling, West Virginia 
i:- Wilkes-Barre, Pennsylvania 
ir Q.uincy, Massachusetts Winston-Salem, North Carolina 
* Racine, Wisconsin *York, Pennsylvania 
i<- These communities had home teaching prog rams in operation for 
--- ---==the ~ea.rJ948=1 'a.4~9'="= ==================· 
